Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year's spending of
pupil premium had within our school.

School overview

Detail Data

School name Buile Hill Academy
Number of pupils in school 934

Proportion (%) of pupil premium eligible pupils 45.18%

Academic year/years that our current pupil premium 3 years (21-24)

strategy plan covers (3 year plans are recommended)

Date this statement was published December 2022 (Year 2)
Date on which it will be reviewed September 2023 (Year 3)
Statement authorised by David Lancaster

Pupil premium lead Farihah Alam, Deputy

Headteacher for the Quality
of Education

Governor / Trustee lead TBC

Funding overview



Detail Amount
Pupil premium funding allocation this academic year £360,018
Recovery premium funding allocation this academic year £101,430
Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £461,448

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent
At Buile Hill Academy, we recognise that the Pupil Premium grant allows us as a school to set a focus on supporting our most vulnerable
students, to narrow the gaps in student attainment and progress to maximise their chances of future success.

The funding received for students’ eligible for pupil premium is allocated to interventions that are research informed and evidence led, using the
Education Endowment Foundation’s Guide to Pupil Premium and its Toolkit for Schools to ensure that all funds are deployed in the most
effective manner.

As a school, we adopt a tiered approach to Pupil Premium spending that can be grouped into three broad categories:

Teaching — We spend a portion of the funding on improving teaching. This is to ensure that an effective teacher is in front of every class and that
every teacher is supported in improving their practice that will lead to excellent outcomes for students.

Targeted academic support — We spend a portion of the funding on targeted academic support, identifying students who are not making good
progress across the spectrum of achievement.

Wider Strategies — we spend a portion of the funding on strategies that relate to the most significant non-academic barriers to success in school:
attendance, behaviour, and social and emotional support. This is in response to the needs of the students within our local community.

By adopting this tiered approach, we can focus on strategies that are likely to make the biggest difference.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge | Detail of challenge
number
1 Annual testing in Key Stage 3 for all students shows that PP students have lower reading age and CATSs scores,

suggesting further cognitive barriers to learning in the classroom. For the Year 7 cohort in 2021 there was a reading age
gap of —20.6 months and in 2022 it was —11.1months. For CAT scores the Year 7 cohort in 2021 there was a mean
difference of —2.4 and in 2022 -2.5 between PP and non-PP.

PP students have more limited access to learning resources at home and so are limited in how they can continue learning
outside of the classroom. Based on a survey sent out in 2021 regarding access to technology at home, there was a
higher percentage of PP students who did not have access to the internet or a device to complete work on.

PP students are more frequently excluded due to poor behaviour. This limits their engagement in school and presents

barriers to their learning and progress. The FTE exclusions for PP students in Autumn term 2021 was 223 compared to
non-PP students being 109. Also, when analysing the day-to-day behaviour points it is evident that a higher percentage of
PP students have a significant number of negative points compared to non-PP students.

PP students have lower attendance to school than their non-PP peers. This has a direct impact on their engagement in
learning and progress overall. PP attendance for PP students in Autumn term 20225 was 82.99% compared to non- PP at
87.97%.

PP students present more concerns in terms of their overall wellbeing and personal development, which affects their
engagement in school and their learning.

PP students are exposed to significant challenges and negative influences driven by poverty and deprivation, which the
school tackles each day. Salford is the 18th most deprived authority in the UK out of (317). The area in which the school
is situated has areas which are within 1% of the most deprived in England. The number of violent crimes in the area of
the school (2022) was the highest in the authority.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been

achieved.

Intended Success criteria Responsible Challenge and Review

outcome

1 Improved Narrowed gaps between PP and non-PP students | pHT — Quality of Education DDRs

outcomes in by increasing the percentages of achievement by AHT — Curriculum and Assessment | Internal QA

Englishand  [all students: . :
Maths in all School improvement partner review

year groups

English and Maths 4+ by 6%
English and Maths 5+ by 6%

Quality of students’ work and formative
assessment to demonstrate the progress that
students make. This will be monitored through
Subject Development reviews and Subject
development action plan reviews.

Assessment outcomes

Headteacher
Director of Education
Education Advisor

2 Improved
outcomes in
Literacy for PP
students in all
year groups

Narrowed gaps between PP and non-PP students
in terms of the difference between chronological
age and reading age.

All PP students to increase their reading age by 6
months from their starting point. This will be
measured through both formative and summative
assessments in English lessons and GL
assessments.

Targeted interventions (see literacy strategy) will
demonstrate progress that significantly exceeds

that of the length of time of the intervention.

DHT — Quality of Education

AHT — Curriculum and Assessment
AHT- SENDCO
Literacy Lead

Literacy Review
SEND Review
2 Weekly MER

Headteacher

Director of Education
Education Advisor




3 Improve
outcomes in
wider
curriculum
subjects

Narrowed gaps between PP and non-PP students
by increasing the progress 8 score of achievement
by all students:

2022 -0.99

2023 Target -.0.5

This is a half a grade per student per subject.

Increased engagement in a wider breadth of

Subject Development reviews and Subject
development action plan reviews.

curriculum subjects. This will be monitored through

DHT — Quality of Education
AHT — Curriculum and Assessment

DDRs

Internal QA

School improvement partner review
Assessment outcomes

Headteacher
Director of Education
Education Advisor

4 Reduce the
behaviour gap
between PP
and non-PP

pupils

The % of negative behaviour points for PP pupils
will reduce by at least 10% in every year group.

Narrowed gaps between PP and non-PP students
in exclusions. This will be done by decreasing the
overall FTE exclusion rate.

Increase the profile of the form tutor and introduce
online software to monitor and analyse data in real
time so that it is more responsive.

Provide further CPD classroom management.

DHT- Behaviour and Attitudes
AHT — Behaviour and Attitudes

Behaviour Review

Headteacher

Director of Education
Education Advisor

5 Attendance
for PP students
to be in line
with non-PP
students and
be in line with
the school’s
target of 95.3%

Narrowed gaps between PP and non-PP students
PP students who do have low attendance (90% or
below) to demonstrate an improvement to
attendance by 1.5+ %.

Students to feel engaged in school life and enjoy
coming to school. Regular student voice will be

carried to monitor this.

DHT- Behaviour and Attitudes
AHT — Behaviour and Attitudes

Attendance Review

Headteacher

Director of Education
Education Advisor




6 Increased
resilience and
engagement in
their learning,

The % of PP pupils taking a full part in academic
and social mentoring programmes and their
involvement in extra-curricular enrichment
activities to increase by at least 10%.

The CEIAG tracker will demonstrate equity in
access to provision between PP and non-PP
students.

Ongoing monitoring and evaluation of CEIAG
activities will demonstrate positive student
engagement through their feedback.

Increase the number of students who study a level
3 and apprenticeship equivalent course after
leaving school by 6%.

For the year 11 cohort from 2021-22 the
percentage was 62.8% of level 3 courses
And Apprenticeships 12.8 %

DHT- Behaviour and Attitudes
AHT- Personal Development

Personal Development Review

Headteacher

Director of Education
Education Advisor




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 148,519

Activity

Evidence that supports this approach

Challenge number(s) addressed

Improve the quality of teaching
through increasing the leadership
capacity on the quality of education.

Deploy a new deputy headteacher
with responsibility for teaching and
learning.

Adopt a strategy that is informed by
careful data analysis on student
progress and outcomes in order to
evaluate the impact of the curriculum.

The EEF toolkit states spending on improving
teaching might include professional development,
training and support for early career teachers and
recruitment and retention...ensuring that an
effective teacher is at the front of every classs....is
a key ingredient of a successful school and should
rightly be at the top of the priority for Pupil
Premium spending.

https://educationendowmentfoundation.org.uk/sup

port-for-schools/school-planning-support/1-high-

quality-teaching

1,3and 4



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching

Improve the quality of provision in
Maths provision to ensure that
students get access to high quality
lessons.

Deploy a lead practitioner in Maths
that can support the development of
the curriculum and coach individual
teachers to improve their practice in
the classroom.

Deploy a 2ic to focus on the
development of the KS3 curriculum
so that it is sequenced to allow
students to learn more and remember
more over time.

Increase the use of Hegarty Maths
ensure that students engage with
extended learning in Maths beyond
the classroom.

Developing middle leadership is essential to
ensuring that faculties offer a curriculum that is
academically rigorous and inclusive, meeting the
needs of all students.

A review of Research on Middle Leaders in
Schools (Gurr, 2021) states that middle leader’s
impact positively on teacher work and student
outcomes. They work to establish the conditions
that lead to collective endeavour by teachers to
improve teaching and learning; high expectations,
leadership focus, role clarity, principal and senior
leadership support and professional development
enhance their work.

https://www.researchgate.net/profile/David-Gurr-
2/publication/347319470 A Review of Research
on Middle Leaders in Schools/links/5fd9c5e045

851553a0bd7acc/A-Review-of-Research-on-
Middle-Leaders-in-Schools

1,3and 4

Improve the quality of literacy support
in the school so that students are able
to develop their reading, writing and

Reading comprehension strategies are identified
as

one of the highest impact strategies in the EEF
toolkit. By expanding the school’s library catalogue

and through effective deployment of the school

1,2,3and 6



https://www.researchgate.net/profile/David-Gurr-2/publication/347319470_A_Review_of_Research_on_Middle_Leaders_in_Schools/links/5fd9c5e045851553a0bd7acc/A-Review-of-Research-on-Middle-Leaders-in-Schools
https://www.researchgate.net/profile/David-Gurr-2/publication/347319470_A_Review_of_Research_on_Middle_Leaders_in_Schools/links/5fd9c5e045851553a0bd7acc/A-Review-of-Research-on-Middle-Leaders-in-Schools
https://www.researchgate.net/profile/David-Gurr-2/publication/347319470_A_Review_of_Research_on_Middle_Leaders_in_Schools/links/5fd9c5e045851553a0bd7acc/A-Review-of-Research-on-Middle-Leaders-in-Schools
https://www.researchgate.net/profile/David-Gurr-2/publication/347319470_A_Review_of_Research_on_Middle_Leaders_in_Schools/links/5fd9c5e045851553a0bd7acc/A-Review-of-Research-on-Middle-Leaders-in-Schools
https://www.researchgate.net/profile/David-Gurr-2/publication/347319470_A_Review_of_Research_on_Middle_Leaders_in_Schools/links/5fd9c5e045851553a0bd7acc/A-Review-of-Research-on-Middle-Leaders-in-Schools

speaking skills, particularly in light of
regression caused by the pandemic.

Use standardised testing to assess
students’ cognitive ability and reading
age.

Using the data from standardised test,
put in place a strategic action plan to
address literacy in the school

Deploy resources across the school
effectively to ensure that students
have access to high quality reading
resources that engage them in a wide
range of literature and further reading.

librarian to deliver focused small-group reading
interventions, students in Key Stage 3 will be given
support to improve their reading age to be in line
with their chronological age.

https://educationendowmentfoundation.org.uk/edu

cation-evidence/teaching-learning-toolkit/reading-

comprehension-strategies

The EEF toolkit states that oral language
interventions consistently show positive impact on
learning, including on oral language skills and
reading comprehension. On average, students
who participate in oral language interventions
make approximately five months’ additional
progress over the course of the year.

https://educationendowmentfoundation.org.uk/edu
cation-evidence/teaching-learning-toolkit/oral-
language-interventions

Improve teachers’ subject knowledge
so that all teachers are able to deliver
a curriculum with academic rigour and
sequence learning so that students
are ready for their next steps in their
education.

Provide all teachers with membership
to their relevant subject’s professional
association so that they can engage
with ongoing CPD that is specific to
their subject

The EEF toolkit states prioritising high quality
teaching is essential to narrowing gaps and
securing good outcomes. By ensuring that all
teachers have access to the most up to date
research and pedagogy specific to their disciplines
is an essential part of delivering high quality
teaching.

https://educationendowmentfoundation.org.uk/sup
port-for-schools/school-planning-support/1-high-
quality-teaching

1,2,3,4,5 and 6



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Increase teachers’ access to high The EEF state that supporting high quality 1,2,3,45and 6
quality learning resources and CPD to teaching
ensure that teaching is of high quality. fis a pivotal in improving children’s outcomes. The
Utilise subject-specific training for all [research tells us that high quality teaching can
subjects that is rooted in research on |narrow the disadvantage gap. There is a growing
subject specific pedagogy. This consensus that promoting effective professional
includes curriculum design, development plays a crucial role improving
guestioning, assessment and classroom practice and outcomes.
feedback.
https://educationendowmentfoundation.org.uk/sup
port-for-schools/school-planning-support/1-high-
quality-teaching
Increase leadership capacity to train |Increasing leadership capacity to train and develop|1,2,3,4,5 and 6

and mentor early career teachers to
deliver high quality provision in the
classroom.

Employ an assistant headteacher for
teaching and learning to lead in-house
provision for ECTs and trainees that
focuses on developing teaching
practice.

Build an NQT support programme that
focuses on key areas of pedagogy that
will have the most impact on student
outcome: feedback, planning for
progression and effective
implementation of the Buile Hill Quality
of Education handbook.

early career teachers is essential to delivering high
guality teaching. In September 2020, the school
employed 5 newly qualified teachers. By providing
bespoke and targeted support for these teachers,
they are able to develop their classroom practice
and deliver high quality provision for students.

The EEF state that supporting high quality
teaching is a pivotal in improving children’s
outcomes. The research tells us that high quality
teaching can narrow the disadvantage gap. There
is a growing consensus that promoting effective
professional development plays a crucial role
improving classroom practice and outcomes. The
introduction of the recent Early Career Framework
has ensured that newly qualified teachers have
access to a robust and effective professional
development offer.



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching

https://educationendowmentfoundation.org.uk/sup
port-for-schools/school-planning-support/1-high-
quality-teaching



https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)

Budgeted cost: £ 200,062

Activity

Evidence that supports this approach

Challenge number(s) addressed

Improved behaviour for learning and
engagement for pupil premium
students. This will be evident through
improvements in behaviour data and
reduction in exclusions.

Employ a Deputy Headteacher for
Pastoral and Assistant Headteacher
for Pastoral who sets the school
strategy on behaviour and pastoral
support so that all staff have a
consistent approach in managing and
minimising poor behaviour in the
school.

Deploy Heads of Year to focus on
targeted interventions for PP students
who are at disengaging from school.
E.g. social skills focus groups, one to
one mentoring, family liaison work

The EEF toolkit states that social and emotional
learning interventions have an identifiable and
valuable impact on attitudes to learning and social
relationships in school. They also have an
average overall impact of four months’ additional
progress on attainment.

https://educationendowmentfoundation.org.uk/edu

cation-evidence/teaching-learning-toolkit/social-

and-emotional-learning

3,4,5,6



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Improve the literacy skills and reading
ages of PP students to ensure that
they are able to engage with the
curriculum and develop a sustained
interest in reading for pleasure.

Employ a librarian who can be
deployed to offer targeted academic
support to PP students who have
lower reading ages than their
chronological age.

Expand the library catalogue to offer a
wider variety of titles for students to
enjoy.

Reading comprehension strategies are identified
as one of the highest impact strategies in the EEF
toolkit. By expanding the school’s library
catalogue and through effective deployment of the
school librarian to deliver focused small-group
reading interventions, students in Key Stage 3 will
be given support to improve their reading age to
be in line with their chronological age.

https://educationendowmentfoundation.org.uk/edu

cation-evidence/teaching-learning-toolkit/reading-

comprehension-strategies



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 112,867

Activity

Evidence that supports this approach

Challenge number(s) addressed

Narrow the gap in attendance
between PP and non PP students
across the school.

Deploy the Attendance Officer
effectively to have a strategic
approach to improving attendance,
particularly focusing on students who
are at risk of becoming persistently
absent or school refusers. This will
include regular meetings with parents
and individual students as well as
putting in interventions and support for
students who have poor attendance.

Use the A Star attendance system to
make the processes more efficient to
track, monitor and respond to falling
attendance in an effective manner.

Engage with the Attendance Advisory
Service in order to escalate cases of
persistent absence

Complete referrals and attendance
contracts, priority for PP

Data on attendance from previous years shows
that there are gaps in attendance between PP and
non-PP students. By allocating funds to increase
provision within the attendance team and using the
attendance advisory service, more focus will be
given to improving attendance for PP students in
all year groups. Through improved attendance, the
school will then be able to focus on high quality
teaching and learning.

3,4,5,6




Provide high quality, proactive support
for students who have been identified
as vulnerable or at risk of harm

Deploy two Raising Achievement
Coordinators whose remit falls under
pastoral support and safeguarding
provision. These members of staff with
each work with a specific cohort of
students who have the greatest need.

They will arrange, conduct and
evaluate individual PEP’s for this
students to maximise their educational
attainment and progress.

Through targeted interventions to support students
who are vulnerable and identified as having
potential safeguarding concerns both in and out of
school, students will be better placed to be able to
engage in school fully

3,4,5,6

Improved behaviour for learning and
engagement for pupil premium
students.

Provide PP students with access to
uniform grants so that they are
properly equipped for school

The EEF toolkit states that through targeted
interventions to support students’ behaviour for
learning and engagement, students will be better
placed to be able to engage in school fully, and as
a school we recognise that pride in their
appearance and sense of belonging is important to
helping students at school.

https://educationendowmentfoundation.orqg.uk/educ

3,4,5,6

ation-evidence/teaching-learning-toolkit



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

and overall student engagement for PP
students. This will be evident through
improved attendance and behaviour
data and reduction in exclusions

Refer PP students to counselling
services where required

Improved mental health and wellbeing [The EEF toolkit states social and emotional

interventions have an identifiable and valuable
impact on students. The EEF indicates that
improvements appear more likely when SEL
approaches are supported by professional
development and training by staff.

https://educationendowmentfoundation.org.uk/educ

ation-evidence/teaching-learning-toolkit/social-and-

emotional-learning

3,4,5,6

Total budgeted cost: £ 461,448



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year. Due to uneven impact of the pandemic
on 2021/22 school and college performance data it is recommended to not compare the data with previous years.

Externally validated 2023 outcomes at KS4 were, unfortunately, not strong for disadvantaged students. Whilst non-disadvantaged
students gained a Progress 8 score of -0.83, the P8 score for disadvantaged students was -1.3. This is a gap of 0.47 grades. We
recognise that this is unacceptable, and we are dedicated to ensuring this gap closes over the coming years.

We know that, just as national trends reflect, the impact of the Covid-19 pandemic is significantly larger for disadvantaged students.
We have seen this in the learning losses for this group. Teachers and leaders in school have strived to close these learning losses
and have re-designed their curricula to try to repair learning gaps. This has been noted in our internal MER processes throughout the
year, where heads of department in particular have been able to articulate how their teams have endeavoured to support students.
Our overall attendance in 2021-2022 was also lower than hoped. Whilst some of this is attributed to continued challenges with Covid-
19 illness, we recognise that there is still significant work to be done to improve attendance, particularly for disadvantaged students.
It is for this reason that the attendance strategy has been updated.

In other aspects of school life, interventions for disadvantaged students have had a more positive effect. For example, the early
intervention of students with reading programmes has seen a majority of students on the programme making accelerated progress.
In addition, despite the challenging year, data regarding student behaviour displayed a positive trajectory overall. For example, the
number of fixed-term suspensions was significantly reduced towards the end of the year. In addition, the tightening of policies
surrounding behaviour and expectations had impact in lessons, where MER processes showed an improvement in students’
behaviour for learning and engagement in learning overall.
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